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Introduction 
      Many students regard their years in a university as a much-
      deserved break between the grueling ordeal of high school and the 
      dawn-to-dusk life-time job that awaits them upon graduation. They 
      studied hard while in high school, and perhaps, even a year or two 
      afterwards, to get into the school of their choice. Once in the 
     university, they feel they have earned the right to relax, make 
      friends, take on a part-time job to make some spending money, and 
      enjoy life a bit. . . . In Japanese universities, there are many
      courses where casual attendance at lectures, a brief term paper, 
      and an "all-nighter" just before the examination will produce a 
     passing grade (Robb, 1993, p.  120). 
      For the veteran EFL teacher in Japanese universities, the above 
description is a fairly typical characterization of their Japanese language 
students. Generally speaking, there is little debate as to the accuracy of 
this description. However, for certain academic program planning purposes, 
like designing a realistic and workable syllabus for a particular student 
group, a  more specific and substantive student profile is required. 
      In the current effort to  improve the Freshman English program at Asia 
University over the next two years, major emphasis is being placed on 
curriculum development, syllabus design, and testing (both placement and 
 proficiency). The curriculum has been  completed and approved. Next, our 
portion of this overall project was to develop and test a sample syllabus 
which can subsequently be used as a model by other ELERI faculty in writing 
syllabi for their classes. 
      The research undertaken by our team (Lesley Bailey, Jim Middleton, and 
Rebecca Pulst) was to develop a syllabus for Asia University intermediate-
level Freshman English students which will be used with the prescribed text 
Worlds Within Reach. The components of this project include a student needs 
analysis, a statement of goals and objectives for each learning unit, sample 
lesson plans and activities, and evaluation techniques. Since conducting a 
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needs analysis was the first step and a principle component of our syllabus 
design model, this article will present the  methodology, results, and 
implications of this phase of our project. We hope this information will be 
useful to other faculty in developing their individual syllabi. 
Research Design 
      Our research team used David  Nunan's ideas about syllabus design to 
create a  learners' needs analysis for a specific group of students rather than 
using the more general and unsubstantiated student profile quoted at the 
beginning of this article. Nunan  recommends inquiring about the purposive 
domain (the purposes for which students are studying English) as well as 
societal expectations and constraints and the resources available for 
 implementing the syllabus being designed (Nunan, 1993, p.  14). We also 
incorporated aspects of  John  Munby's syllabus design theory.  Munby advocates 
examining specific information about the participants, setting, interaction, 
instrumentality,  communicative event, and  communicative key  (Munby, 1978, p. 
 19). Therefore, in developing the needs analysis, we included questions about 
the individual  student's identity, lifestyle and  language skills, attitudes 
toward English and English speakers as well as his reasons for studying 
English and planned future use of English. 
      Appendix A lists the questions and responses of the needs analysis which 
was administered in survey form to 252 Asia University Freshman English 
students in the first week of December, 1994. One hundred ninety-one 
anonymous and valid responses from this group of level 7-9 students were 
tabulated (Levels 7-9 were selected because these were the levels the 
researchers were  teaching). The 26-question multiple-choice survey  instrument 
was pre-tested using English to determine if students would be able to 
understand the language used, which they could at these class levels. Had 
there been a comprehension problem, the survey instrument would have been 
translated into Japanese. This, however, would have complicated administering 
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and analyzing the survey. We divided the questionnaire into four parts. 
Section A inquired about the individual  student's daily life and lifestyle 
situation. Section B elicited information about the student's background in 
learning and using English. Section C dealt with the student's current use of 
English, and Section D requested information about the student's interest in 
learning English. The responses have been and will be used to create 
appropriate and realistic learning objectives as well as suitable lesson plans 
and tests, and additionally to inform the teachers' attitudes and expectations 
concerning their students. 
Results and Implications of the Survey 
      When analyzing the data obtained from the survey, our research team 
noted that some of our general notions about the learners were confirmed and 
enhanced with  more specific data while other notions were refuted either 
entirely or in part. This information created a  more accurate profile of the 
students we teach which, in turn, guided development of the new syllabus and 
teaching materials. It also helped us refine our individual beliefs 
concerning our students. The latter is beneficial in structuring our 
expectations and attitudes about what students are likely to learn in our 
classes, the types of assignments which are likely to be successful as well as 
how to pace the lessons. Please refer to  Appendix A for the survey questions 
and student responses. Responses have been reported as percentages of the 
totals for all respondents and for the separate faculties. 
Section A: Students' Current Situation 
      Section A of the needs analysis dealt with how students spend their  time 
each day. Beginning with  common beliefs that were confirmed, let us examine 
the results of the following survey questions. Three  common beliefs held by 
the researchers were that a) most  Freshman English students live at home with 
their parents, b) they have a long train  commute to the university each day, 
and c) they spend a considerable  amount of  time working at a  part-time job 
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and/or participating in sports or club activities. We generally believed that 
these factors precluded students from doing much homework outside of class. 
      For the most part, the survey data supported these expectations. Our 
needs analysis revealed that  61% of the students live at home as expected; 
however,  35% live in apartments alone or with someone else, which is a much 
higher percentage than anticipated (It was striking to us that in the Business 
Faculty,  only  36% live with their families while  56% live in apartments. This 
difference is attributable, we suspect, to the fact that there are  more 
foreign students in the Business Faculty than in other faculties). Concerning 
 commute time, data supported our assumption:  51% of the students  commute  more 
than two hours per day, although only  9% have a  commute of over 4 hours per 
day. 
      From the questions regarding work, we discovered that  65% of the 
students surveyed have part-time jobs, and  more  than half of the working 
students work  more than fourteen hours per week. These numbers didn't 
surprise us, but we were surprised to learn that  more than two-thirds of the 
students who work do so because they want to earn extra spending money--not 
because they have to help pay for their tuition. 
      Other  common beliefs were that students frequently participate in sports 
or club activities and/or socialize and consume alcohol during the week, 
further reducing the  amount of available study time. The survey results 
concerning these two areas revealed surprisingly less  time spent than we had 
expected. Fifty-five percent of the students responded that they spend less 
than 5 hours per week on club, sports, dormitory or family activities, and 
fifty percent reported that they don't drink at all on Sunday through Thursday 
nights (However,  50% did say that they drink on at least one night during the 
week). 
      The other two factors which impact available  study time are time spent 
studying for other classes and time spent sleeping. The first is not 
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significant: only 34% of the students spend  more than 3 hours per week 
studying for other Asia University classes. However, as we expected, the 
survey indicates that our students get relatively little sleep: 97% get less 
than 8 hours per night and a full 51% get less than 6 hours. 
      The  primary  implication of these results is that it is  impractical to 
assign considerable  amounts of homework in  Freshman English, especially 
homework which is required for participation in the next day's class 
activities. A teacher should provide earnest students with the option of 
doing homework to review or reinforce their learning, but avoid  making the 
 assumption that all or  most students will  complete  homework in preparation for 
the next day's activities. Homework assigned in this  manner can serve as a 
method to differentiate in the grading system--students who choose to do 
optional homework will  improve their chances of earning a higher grade. 
      Because of the low nightly sleep levels, a lively  warm-up activity each 
day is highly  recommended to help students not only focus but also wake up. 
Section B: Students' English Background 
      Section B of the student needs analysis involved how and where students 
have studied English prior to attending Asia University. The  common belief is 
that the average Japanese university student has studied English for six years 
in junior and senior high school. The data confirmed this in that  94% of the 
students surveyed did study English in both junior and senior high school. 
The  remaining 6% are typically foreign students whose national educational 
requirements were different. Also predictably, 50% of the students attended 
jukus to prepare for English entrance tests, while other types of experience 
with English had significantly fewer positive responses. Only 15% of students 
have traveled, lived, or studied abroad with 10% having traveled abroad for 
pleasure (We attribute the relatively high percentage of Business students 
with experience abroad to the significantly higher number of foreign students 
in that  faculty). By far the most frequently mentioned destination for
foreign experience was the United States, although a small number of students 
mentioned Europe, Canada, Australia, New Zealand, and other parts of Asia. 
     The  implications of this information confirms that  most students' 
experience with English has been mainly oriented towards passing entrance 
examinations. Since the language goals of Asia University's English program 
are essentially  communicative, consequently, a great deal of attention  must be 
placed on familiarizing students with learning in a  communicative environment 
as well as exposing them to the differences of interacting with native 
speaking teachers. 
Section C: Students' Current Use of English 
      The next section of the needs analysis concerned students current use of 
English. Due to students misunderstanding of the concept of ranking, it would 
be misleading to  communicate the results of Question 13 in terms of specific 
percentages. However, a rough look at the relative rankings of each skill 
strongly confirmed our expectation that reading would be considered by a large 
number of students to be a relatively strong skill while speaking and 
pronunciation were considered by a large number of students to be relatively 
weak  skills. Writing and  grammar were both listed by a  majority of students 
as mid-level abilities. The roughly equal distribution of high-level, mid-
level and low-level responses regarding listening were at first surprising to 
us since we expected that listening would be considered by students to be a 
relatively weak skill. After further consideration, we realized that the 
timing of the survey has in this particular skill area perhaps significantly 
impacted the responses. After almost a full year in Freshmen English, these 
students have perhaps gained more experience and, therefore, self-confidence 
in their listening abilities than in any other single skill. 
      The following chart shows students' responses to questions concerning 
their current use of English outside the classroom.
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  Speaking 3%  12% 43% 42% 
 Writing letters 3 7 23 68 
 Watching movies, TV or videos 17 41 28 14 
    Listening to radio programs 7 28 23 41 
      Reading newspapers, books or 
  magazines 2 17 32 49 
    Listening to English  music 50 33 11 6 
      Participating in clubs or 
   groups who speak English 2 5 11 83 
      Since  language acquisition theory, and specifically  Mimby's use of needs 
analysis relative to syllabus design, indicates that students are more likely 
to learn and  remember things that they will use, this subjective information 
is highly useful in the purposive domain of syllabus design  (Mbnby, 1978, p. 
14). We  recommend capitalizing upon the students interest in and knowledge of 
English language movies and music in particular. Since there is a 
considerably higher prospective use in these areas among the student 
population we surveyed, listening, vocabulary  development,  comprehension, and 
independent learning skills training can be incorporated into the lesson 
 plans. 
Section D: Interest in Learning English 
      The fourth section of our needs analysis dealt with student interest in 
learning English. Since the wording of Questions 21 and 22 in Section  D are 
similar to that of Question 13 in the previous section, there are identical 
problems with reporting the results. Therefore, we will discuss only rough 
relative rankings. Not surprisingly, when asked to rate specific English 
skills according to their current interest, a majority of students listed 
speaking, listening, and pronunciation as the skills they most want to 
develop.  Grammar was the skill reflecting the least amount of interest while 
reading and writing showed mid-level interest. 
     Since the same caveat applies to Question 22 as to Questions 13 and 21, 
the results are not displayed in Appendix A. Noteworthy responses include the 
following: a majority of students gave high relative rankings to enjoyment, 
travel abroad, and future work as reasons for studying English while 
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significantly fewer students cited AU requirements or future testing as major 
reasons for studying English. 
     Questions 23 through 25 dealt with the affective influences  impacting 
students use of English. Eighty-five percent of the respondents felt either a 
little or very positive about English and English speakers while only  2% 
admitted to feeling negative. Similarly, 83% indicated that their friends 
felt the same way.  An even higher percentage (89%) indicated that their 
parents felt that it is at least a little  important for them to  study English 
with a full 74% responding that they consider it very important. Although 
these statistics seem to indicate strong encouragement for students to use 
English, we must not assume that this translates into students' willingness to 
use English. 
     The final question concerning participation in AUAP revealed nothing 
unexpected. It is perhaps significant to note that  almost one third of the 
students indicated that they are not attending AUAP because it is too 
expensive. 
      The  most useful aspect of Section D as it applies to syllabus design and 
lesson planning is viewing speaking as a  motivating factor. It is unrealistic 
to expect that students can spend even 50% of class time speaking because 
meaningful speaking activities require significant preparation time. However, 
students' strong interest in speaking suggest that speaking activities should 
be as frequent as possible and, furthermore, students should be made aware 
when preparatory activities are a necessary prelude to speaking. 
Additionally, given the high levels of encouragement among friends and family 
for students to study English, we  recommend assigning  more frequent optional 
homework that involves participation from these groups. 
Conclusion 
      Although the results of the needs analysis did not provide dramatic 
surprises, we believe strongly that there is value in conducting such a survey 
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in each particular level of Freshmen English prior to designing a course 
syllabus. At this point we can only speculate on the differences  which may be 
revealed between various levels, however, the information which is gained 
cannot help but be instructive in the course design process. For example, it 
is generally believed that a higher percentage of students in the lower levels 
are  more highly involved in sports or have considerably different interest 
levels in learning English. Conversely, students at the higher levels are 
thought to have lived or traveled abroad  more extensively and have  more highly 
developed ideas about their future uses of English. Having  more specific data 
with which to work can  only serve to aid the teacher in making full use of the 
materials and resources available. 
     To facilitate ease of administering the needs analysis, a hard copy and 
a disk containing the survey are available in the  ELERI office.  Kyomuka 
(Registration Office) will assist in processing the data for analysis after 
completion of the survey. The resource books referenced in this article are 
likewise contained in the ELERI Library and the researchers would be pleased 
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 Appendix B: Recommended Modifications to the Needs Analysis 
      For future use of this needs analysis, several  modifications are 
suggested. 
      1. Timing - Due to the nature of the research  schedule at Asia 
     University, we administered the survey toward the end of the second 
      semester of Freshmen English. However, ideally, this analysis should be 
      conducted during the first few weeks of class. 
      2. Student Information - Questions concerning age, gender, 
      nationality, and hometown should be added and responses analyzed to 
     determine if this data may be informative in designing the syllabus. 
      3.  Questions 13, 21, and 22 - Numerous students did not understand the 
      instruction "rank". Future needs analyses should include an example for 
      clarification. 
      4. Response Sheet - Survey should be  modified so that students use mark 
      sheets for their answers. This will streamline data entry and analysis.
      5.  Time Spent In Class - Add a question about how many hours per day 
      the student spends in classes at Asia University.
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